


Recommendations for Practice
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Practices should prioritize teachers’ professional growth and development, such as: 

• Consider teacher concerns and needs. Pre-observation conferences help principals gather data on 
teacher concerns and needs to inform subsequent observations. Principals can determine if an 
existing observation instrument will su! ice, or if supplementary measures are necessary, such as: 
seating charts to mark participation, or tallies of depth of knowledge questions. 

• Emphasize formative feedback and individual growth. Beginning- and middle-of-the-year feedback 
is more likely to improve practice than summative, end-of-year feedback. Feedback that emphasizes 
a teacher’s individual growth as opposed to feedback that compares a teacher’s performance to 
others is more likely to foster motivation to improve and actual improvement. 

• Connect teachers with opportunities to improve their e!icacy and e"ectiveness. Formative 
feedback should identify for teachers or help teachers to identify growth opportunities such as 
lesson study, peer observation and coaching, Professional Learning Communities, and high-quality 
professional development, that is linked to areas in need of improvement. 

We also recommend practices that recognize the context and complexity of teaching, such as: 

• Acknowledge content. Teaching practice varies by content area. Principals and district leaders 
might consider supplementing more “generally e"ective” observation instruments with content-
specific ones. Where principals lack in content-area expertise, subject- or grade-specific peers and 
coaches can be leveraged, especially if their knowledge is well grounded in findings from research 
on teaching. 

• Honor context. Teaching practice varies by time and across classes. Principals and district leaders 
might observe an entire unit (e.g., beginning, middle, end), a range of a teacher’s classes (e.g., 
remedial, advanced), or various types of lessons (e.g., student-directed, problem-based). It might 
also be useful to observe a well-developed lesson, one that is being taught for the first time or 
engages an innovative practice, or one that the teacher perceives as challenging. 

• Provide professional development opportunities for principals. Given the complexity of teaching 
and its various forms, district leadership should provide principals with ongoing opportunities to 
develop their knowledge, participate in research conferences, and dialogue with other principals to 
further develop their skills for observing carefully and for providing helpful feedback to teachers.
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2 As acknowledged in the widely cited work of 
Raj, Friedman, and Rocko" (2014). 

3 For example, it is important for teachers let 
students know that in-class work will be 
reviewed at the end of the lesson (“alerting”), but 
only if the teacher also follows through 
(“accountability”).  

4 Investments in teacher development can and 
do lead to more positive and productive 
classrooms. Much research has shown that by 
working with teachers notable changes can be 
made in teaching and learning (Good & Grouws, 
1979; Johnson, 2019; Rubie-Davies, 2014).

Aaronson, D., Barrow, L., & Sander, W. (2007). Teachers and student achievement in the 
Chicago public high schools. Journal of labor Economics, 25(1), 95–135. https://
doi.org/10.1086/508733 

Brophy, J., & Good, T. (1986). Teacher behavior and student achievement. In M.  Wittrock (Ed.), 
Handbook of research on teaching (3rd ed., pp. 328–375). New York: Macmillian.   

Goldhaber, D., & Brewer, D.  (1999). Teacher licensing and student achievement. In C.  Finn & M.  
Kanstoroom (Eds.), Better teachers, better schools (pp. 83–102). Washington, D.C.: 
Thomas B. Fordham Institute.  

Good, T., Biddle, B., & Brophy, J.  (1975). Teachers make a di!erence. New York: Holt, Rinehart, 
and Winston.   

Good, T., & Grouws, D. (1979). The Missouri mathematics e"ectiveness project: An experimental 
study in fourth grade classrooms. Journal of Educational Psychology, 71(3), 355-362. 

Johnson, S. M. (2019). Where teachers thrive: Organizing schools for success. Cambridge, MA: 
Harvard Education Press. 

Konstantopoulos, S. (2014). Teacher e"ects, value-added models, and accountability.  Teachers 
College Record, 116(1), 1–21.   

Raj, C., Friedman, J. N., & Rocko", J. E. (2014). Measuring the impacts of teachers II: Teacher 
value-added and student outcomes in adulthood. American Economic Review, 104(9), 
2633–2679. https://doi.org/10.1257/aer.104.9.2633 

Rubie-Davies, C. (2014). Becoming a high expectation teacher: Raising the bar. London: 
Routledge. https://doi.org/10.4324/9781315761251

Notes


