


ISSUE CONTENTS

D O 9
1 go \) °
President’s Message
By Tim Urdan, PhD

Pg. 05.
Your 2026 - 2027

Presidential Theme

By Anastasia Kitsantas, PhD

Pg. 07.

Executive Committee
Meeting Minutes

Spring 2026

Pe. 08.
O
Prepping for the 2026

APA Convention

By Korinthia Nicolai PhD & Xiao-Yin
Chen, PhD

Pg. 09.

The Division 15 Podcast
Series

Our 2026 Episodes

Pg. 10.

Editor’s Corner
By Elise C. Allen, PhD

Pg. 11.

Afterschool Programs as
Safe Places for Learning
in Communities

By Temitope F. Adeoye Olenloa, PhD,
MSEd

13
P go \) °
Our Most Recent

Companion Policy &
Practice Briefs

From the Division 15 Policy & Practice
Committees



NEP, SUMMER 2026

PRESIDENT’S MESSAGE

reetings, Division 15! As | near the end of my
presidential year, top of mind is what is going on
in the world of educational psychology, science,
and research. When my term began in August,
2025, we were reeling from DOGE cuts to
research, the dismantling of the Department of
Education, and this administration’s shakedown
of universities for money. Much of this assault has moved
out of the headlines, but the damage continues. One recent
example includes moving oversight of special education from
the Department of Education to the Department of Health and
Human Services, a move decried by advocates of special ed.
Meanwhile, previous cuts to research funding, especially for
research examining issues of race, gender, or LGBTQ+, continue
to ravage our field.

Just as we were trying to get our footing back, along came
another disruptive force: Generative Artificial Intelligence! Over
the last year, many educational psychologists in academia have
gone from wondering if their students may be using ChatGPT
to write part of their papers to eliminating paper assignments
altogether. We have also seen graduating students openly booing
commencement speakers every time they even mention Al. We
have rapidly entered a new era of education that is bound to

BY TIM URDAN, PHD
SANTA CLARA UNIVERSITY
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affect how we teach, how students learn,
and what kinds of jobs they and we might
have 5 years from now.

Despite these tumultuous recent
developments, there is also much to
celebrate from the past year. To help Division
15 members who have lost access to grant
funding, we were able to provide funding
for eight grant applicants, totalling just
under $50,000. We have also provided
travel support to the APA Conference in
Washington D.C. for a number of Division
15 members who had their paper or poster
proposals accepted but had lost funding.
The newly-formed Social Media Committee
will also soon award several small grants to
help members produce and share content
related to educational psychology as part
of our effort to spread the word about what
those in our field do, and why it matters.

My time as President of Division 15 will end
with the close of this year's APA convention,
and | am thrilled to share that our Program
Committee Co-Chairs, Kori Nicholai and Yin
Chen, have put together a fantastic schedule
of events. This year, the program will feature
an exciting social hour, presentations from

two Career Achievement Award winners
(Dale Schunk and Gale Sinatra), and high-
quality sessions for members at all stages
of their careers. You can read more about
the Division 15 activities and program for
the convention in this newsletter.

Finally, | want to thank and acknowledge
all of the members of Division 15 who
have supported the Division (and mel)
through their generous sharing of their
time, expertise, and wisdom. This includes
the aforementioned Program Chairs, the
many members of the various (and very
active) committees, Jessica DeCuir-Gunby
(who is ending her term as Past-President),
members of the Executive Committee, Elise
Allen for putting this newsletter together,
and the inimitable and irreplaceable Wade
George.

| hope to see many of you in D.C. soon!
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YOUR 2026 - 2027 PRESIDENTIAL THEME:

EDUCATIONAL PSYCHOLOGY
WITHOUT BOUNDARIES

BY INCOMING PRESIDENT
ANASTASIA KITSANTAS, PHD
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am very grateful for
the opportunity to
serve as Division
15 President this
year and to follow
in the footsteps
of my beloved
mentor, Barry J.
Zimmerman—who held this role three
decades ago from 1996 to 1997. It is an
honor to continue that legacy. | extend
my sincere thanks to the leadership and
members of Division 15 for your dedication
and commitment, and | welcome your ideas
and perspectives as we work together to
advance our shared mission.

The theme guiding my presidential
year, “Educational Psychology Without
Boundaries,” invites us to continue thinking
about the scope and reach of our field.
Barry Zimmerman offered a deceptively
simple—yet powerful-insight when he
wrote that educational psychology “should
not be limited to a particular location or
application task but rather should focus
on the underlying processes” (NEP, 2005).
This perspective shifts our focus away from
where learning takes place and towards how
learning occurs, positioning educational
psychology as a science of learning
processes rather than specific settings.

Although educational psychology has
historically and productively been grounded
in school-based contexts, the psychological
processes that define learning extend
across the full span of human experience.
Educational psychology is distinguished
by its commitment to applying rigorous
psychological methods to understand
learning and to design interventions that
enhance human functioning. Its relevance
clearly extends beyond traditional academic
settings, as learning unfolds not only in
classrooms, but also in many other domains
of everyday life. For example, athletes refine
their performance through goal setting,
monitoring errors, and adjusting strategies
in response to feedback. Musicians engage
in deliberate practice, evaluating tone,
timing, and technique across repeated
rehearsals. Patients managing chronic
health conditions plan routines, monitor
adherence, and regulate motivation in the
face of setbacks. Employees adapt to new
technologies by seeking feedback, revising
strategies, and recalibrating confidence as
job demands change. Communities develop
shared goals through collective planning
and reflection. Across these contexts, the
same core psychological processes shape
how individuals learn, adapt, and grow,
with educational psychology providing
the foundational framework for learning in
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schools, families, workplaces, communities,
health systems, and everyday life.

As we move forward, it is essential that we
also look outward.

Educational psychology has much to
offer neighboring disciplines such as
health sciences, sport and performance
sciences, workforce development,
behavioral medicine, and human-computer
interaction. Our expertise in learning theory,
motivation, cognition, and instructional
design can improve interdisciplinary efforts
and help address complex challenges. At
the same time, moving the field forward
requires that we learn from the lessons,
methods, and expertise that live outside our
traditional boundaries. These collaborations
can, in turn, shape and support educational
psychology by expanding how we
understand learning across contexts.

Guided by this vision, my goals are to
expand the visibility and impact of our field
by communicating research on learning
processes to broader audiences and

encouraging scholarship that examines
how learning unfolds across contexts; to
support early-career scholars and graduate
students as they contribute to this work;
and to continue strengthening Division
15 as a welcoming and engaged scholarly
community that brings together members
from multiple disciplines, united by a
shared commitment to scientific rigor and
societal relevance.

As we look ahead to the 2027 conference
theme, which challenges us to consider
how educational psychology can inform
learning across contexts and disciplines,
we are invited to rethink the reach of our
field and its future as a discipline with
broad societal impact. Thank you again
to all members of Division 15 for your
scholarship, service, and commitment to
advancing educational psychology. | look
forward to working with you in the year
ahead.

Executive Meeting Minutes
Spring 2026 Session

Discussed recruitment for a new Membership Committee Chair.
Approved additional funding to support Educational Psychologist Editorial
Board meeting during AERA by helping cover meeting space costs.

Reviewed annual convention expense advance process.
Approved investing $1 million of Division 15's reserves with an external non-

profit-focused investment management company, while maintaining suffi-

cient operating reserves and authorizing leadership to finalize the investment

strategy.

Discussed proposed revisions to the APA Model Licensing Act, including po-
tential implications for educational psychologists.
Received a brief update on the upcoming APA Council of Representatives

agenda.

Find full minutes linked on the Division 15 website, here.



https://apadiv15.org/wp-content/uploads/2026/07/APA-D15-Exec-Board-Meeting-Minutes-Spring-2026-020526-3-1.pdf
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WE'RE GETTING
AWFULLY EXCITED FOR

APA2026 oS

AUG. 6-8 | WASHINGTON, D.C. _— ] umaﬁ

We're thrilled to share the 2026 APA Division 15 Convention Schedule! This year’s pro-
gram reflects the outstanding quality of submissions we received and showcases the
breadth, rigor, and impact of educational psychology research, practice, and service. We
are incredibly grateful to everyone who submitted proposals and helped create what
promises to be an engaging and inspiring convention in Washington, DC.

In addition to dozens of outstanding paper, poster, symposium, and critical conver-
sation sessions, we hope you'll join us for several of Division 15’s signature events:

Thursday, August 6 | 10:00-11:00 AM
Division 15 Career Achievement Award Address (2024): Dale Schunk

Friday, August 7 | 6:00-9:00 PM
Division 15 Social Hour at Planet Word Museum (Food, Beverages, and Museum
Provided!)

Saturday, August 8 | 12:00-1:00 PM
Division 15 Career Achievement Award Address (2025): Gale Sinatra

Saturday, August 8 | 3:00-4:00 PM
Presidential Address by Jessica DeCuir-Gunby

Saturday, August 8 | 4:30-5:30 PM
Division 15 Business Meeting

Find your copy of the full Division 15 Program here. For those seeking a more granular
view while browsing sessions, the full APA Program may also be accessed here.

Whether you're reconnecting with longtime collaborators, meeting new colleagues, or
discovering the latest advances in educational psychology, we hope you'll take full advan-
tage of everything Division 15 has planned. We look forward to seeing you in Washington!

Sincerely,

Korinthia Nicolai & Xiao-Yin Chen
Your 2026 Division 15 Program Co-Chairs


https://apadiv15.org/apa-2026/
https://www.xcdsystem.com/apa/program/e11aYnx/index.cfm
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“EMERGING RESEARCH IN
EDUCATIONAL PSYCHOLOGY”

THE DIVISION 15 PODCAST SERIES

Current 2026 Episodes

(With more on the way!)

Dr. Kristina Stockinger & Dr. Markus Dresel Dr. Kou Murayama & Dr. Luise von Keyserlingk

Interwoven Systems: Towards an Integrative Framework of A Critical Analysis of the Current Motivation Theories in

Students’ Motivational and Emotional Self-Regulation Educational Psychology: Why the Same Theories Continue
to Dominate
Dr. Julie Sievers & Dr. Katherine Muenks
How Will | Be Graded? The Past, Present, and Future of Dr. Marguerite E. Walsh

Research on Grading Policies and Student Motivation in Reconceptualizing Framing Theory for Adaptive Teaching

Secondary and Postsecondary Education Expertise: The Role of Strategic and Expansive Framing

Dr. Jeff Greene & Dr. Lisa Linnenbrink-Garcia Dr. Wendy Castillo & Dr. Sarah Gillborn
On Their Time as Editors of Educational Psychologist. Guest Leveraging QuantCrit to Expose and Challenge Systemic
Hosted by President Tim Urdan. Racism in Educational Psychology

Dr. Terrell R. Morton, Dr. Whitney N. McCoy, & Dr. Reanna S. Roby
Black Girl Embodied Motivation: A Critically, Race-Gender Reimagined
Motivation Theory

Listen on SoundCloud Listen on Spotify Listen on iTunes

Hosted By: Dr. Jeff Greene | Produced By: Wade George



https://soundcloud.com/user-883650452
https://open.spotify.com/show/5xxwFTD5us6WFTD6uBTEIW
https://podcasts.apple.com/us/podcast/emerging-research-in-educational-psychology/id1429028409
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EDITOR’S CORNER

am excited to continue highlighting the research
of our amazing members in this summer issue.
To this end, our second installment of the NEP
Research Showcase uses a mixed methods
approach to examine how researchers can help
support the needs of students living below
the poverty line via afterschool programming
partnerships. Dr. Temitope F. Adeoye Olenloa highlights the work
of her research team in collaboration with a unique living-learning
afterschool program and provides key recommendations for others
considering how to best support families with supplemental learning
resources and provide safe spaces for all students.

Importantly, | also want to note that we are currently soliciting
proposals for our next Research Showcase — please be sure to see
the call for proposals and consider submitting your work for our
next issue!

Lastly, you may notice that there is not a current Student Corner
piece, this summer. We are hopeful that our busy students are
allowing themselves some needed time off! However, | will be
reaching out to prospective authors for our fall piece, very soon. We
have many innovative proposals from students, and | hope you are
all looking forward to the next issue to see what our extraordinary
students are up to.

BY ELISE C. ALLEN, PHD
EDITOR, NEWSLETTER FOR EDUCATIONAL PSYCHOLOGISTS
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RESEARCH SHOWCASE

AFTERSCHOOL
PROGRAMS AS
SAFE PLACES FOR
LEARNING IN
COMMUNITIES

BY TEMITOPE F. ADEOYE
OLENLOA, PHD, MSED
PURDUE UNIVERSITY

nformal extracurricular
programs are key to
addressing long-term
academic opportunity
gaps for children living
in poverty (Gray et al.,
2023). Cities nationwide
offer programming that provides
safe afterschool care. More than 22
million children do not have access
to afterschool programming, despite
parents for over 29 million children
seeking such enrollment (Afterschool
Alliance, 2025). Parents cite barriers
like affordability, transportation, and
availability as reasons why their child is
not enrolled in an afterschool program,
with these barriers compounded among
low-income families (Afterschool Alliance,
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TEMITOPE F. ADEOYE OLENLOA, PHD, MSED
PURDUE UNIVERSITY

2025). Therefore, researchers should
continue to examine how afterschool
programs can partner with families to co-
design programming to help close this gap.
Drawing on our field-based knowledge
and concepts of communal educational
psychology (Gray et al., 2023), this research
project partnered with a local program
to examine our research question: How
can afterschool programs co-design
programming with communities that
support the needs of families living below
the poverty line?

Methods

Bright Minds is an afterschool program that
provides free project-based learning and
mentoring for over 50 kindergarten-12th
grade students living in a neighborhood
of multiracial housing complexes for
families living below the poverty line. This
partnership involves my research team
volunteering regularly outside of data
collection sessions to support the program’s
need for consistent volunteers.

Participants included 11 girls (four aged
5-10 years, seven aged 10-15 years), 10
mothers and grandmothers, and two fathers

“HOW CAN
AFTERSCHOOL
PROGRAMS CO-DESIGN
PROGRAMMING WITH
COMMUNITIES THAT
SUPPORT THE NEEDS OF

FAMILIES LIVING BELOW

THE POVERY LINE?”

living in the Bright Minds community.
Participants also included three current
property staff members, one former Bright
Minds staff member, and one former
volunteer. Children, parents/guardians, and
former Bright Minds staff and volunteers
completed online surveys asking about their
perceptions of afterschool programming,
needs that school-aged children have
for services outside of school, and ways
to improve Bright Minds. Participants,
including property staff, also engaged in
interviews/focus groups exploring similar
topics. Descriptive statistics were used
to analyze survey responses. Thematic
analysis of focus group transcripts informed
codebook development and application;
subsequently, cross-case analyses identified
themes across codes and participant
groups. Themes were then shared with
each participant group for refinement and
to solicit suggestions on how to practically
implement findings for program updates
and redesign (i.e., member checking). All
participant names in qualitative reporting
are participant-selected pseudonyms.

Preliminary findings
Supporting families’ need for supplemental



learning. Parents reported that their
children need multiple opportunities to
engage with academic content and that
their child’s participation in Bright Minds
provided a useful resource to address
this need. For example, 44% of parents
reported seeing improvements in their
child’'s math performance and 56%
reported improvements in reading since
beginning with Bright Minds. Although
only 7% of children wanted Bright Minds
programming to focus more on schoolwork,
parents requested additional integration of
school-subject learning. For example, Nicole
articulated parents’ need for programming
that focuses “a little bit more time on
education for school... | struggle in math
and spelling, and | work with them [my
children]. So does their school, but...they
just expect them to know it because they're
older, but they're still struggling as | did as
a child.” Nicole's perspective captured how
afterschool programs can bridge specific
learning gaps between school and home.

Meaningful learning in a safe place. Bright
Minds operates out of the leasing office
building in one of the apartment complexes
where enrolled families live. Property staff
are thus engaged with participating families
and noticed learning gains attributable to
the resources they offer via Bright Minds.
For example, they noted that some families
“may not have Wi-Fi at home or internet” for
children to access online learning resources
(Moana), which can be mitigated via Bright
Minds' access to property resources. Moana
elaborated that having the program operate
in on site allows property staff to better serve
residents since they “get to know the kids and
they know the office.” Meanwhile, participants
shared how the area in and near the leasing
office where Bright Minds operates is safe.
Property staff observed that residents from
neighboring communities “like to hang out
on our property because we take care of it....
The kids want to go to our playground and
adults want to hang out at our parking lot.”
Mia, a 5th grader, shared that Bright Minds
is safe because “there ain't no dangerous
things.” Moreover, Cheez-Its (11th grader)
extended safety to psychological safety by

stating that “when | come here | don't feel
ashamed to confess something that | did
during the week that I'm not proud of.” Taken
together, there is a unique benefit when
afterschool programs are situated in the
neighborhoods where children live, partner
with properties whose staff prioritize safety,
and equip afterschool staff and volunteers
to build trusting relationships with families.

Implications and Recommendations
Preliminary results suggest that families living
below the poverty line have unique needs
to supplement their children’s education
in safe, community-based contexts. Thus,
we recommend that (1) afterschool
program leaders co-design programming
that integrates families’ contextualized
learning and safety needs. For Bright Minds,
learning means balancing parents’ need
for subject-specific support with children’s
desire for engaging activities. As a result,
they have implemented immersive learning
opportunities through projects and field trips
to appeal to students and launched a virtual
tutoring program for children who need
one-on-one academic support. Moreover,
safety needs are addressed by creating and
sustaining spaces in their neighborhood
where children and their parents felt both
physically and psychologically safe. We also
recommend that (2) research teams integrate
communal approaches by volunteering
with participants. In youth contexts, regular
engagement with participants supports
schools and afterschool programs with an
increased volunteer base so they can provide
the physical and psychological safety needed
for enhanced learning opportunities to occur.
Moreover, communal research approaches
support researchers’ ability to examine the
data from a perspective informed by their
familiarity with the community.

In a time when access to education is being
undermined, educational psychologists are
uniquely positioned to partner with similar
programs nationwide to design afterschool
programming that supports safe, meaningful
opportunities for the families who need it
most.
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Putting Strong Research Into the Right Hands

New Policy & Practice Briefs

from Division 15

The Division 15 Practice and Policy Committees are excited to announce the release of
two new briefs related to teacher induction:

A Policy Brief - Induction Support for Beginning Teachers
By Anne H. Cash, PhD, Kyle Cox, PhD, & Elizabeth Hodge, PhD

A Practice Brief - From Surviving to Thriving: How Teacher Induction Programs
Support Resilience and Retention for Novice Educators
By Christina L. Scanlon, PhD, Tinishia Legaux, EdS, Kay Fujiyoshi, PhD, & Ming-Te Wang, EdD

Grounded in educational psychology, policy, and leadership research, these briefs draw
on evidence that comprehensive support for novice teachers can build confidence,
improveinstructional practice, strengthen professional belonging,andincreaseretention.
Yet many early-career educators begin their careers while navigating stress, burnout,
challenging working conditions, and inconsistent access to support, contributing to high
rates of teacher turnover during the first five years. The briefs highlight the importance
of helping new teachers survive and thrive through integrated coaching, supportive
mentoring, and sustainable professional learning communities. Effective programs
should foster reflection on classroom practice, encourage evidence-based improvement
and meaningful goal setting, and promote well-being, healthy boundaries, and long-
term sustainability. They should also include professional development for mentors
and rigorous program evaluation. By investing in coherent, equity-centered systems of
support, schools and preparation programs can strengthen teacher growth, improve
teacher-student relationships and learning conditions, and contribute to a more stable,
resilient educator workforce.

FROM SURVIVIMNG TO THRIVING: HOW TEACHER
INDUCTION PROGRAMS SUPPORT RESILIENCE R
ANMD RETEMTION FOR NOVICE EDUCATORS k:.
i At B el " i

INDUCTION TO SUPPORT
BEGINNING TEACHERS

Read the Policy Brief Read the Practice Brief



https://apadiv15.org/policy-brief-induction-to-support-beginning-teachers/
https://apadiv15.org/education-practice-briefs/




